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Introduction
The relation between theory and practice is one of the most central issues of discussion within music teacher education as well as teacher education generally. One aspect of this many sided field concerns the connections between the teaching and learning within the institution; and the practical music teacher training taking place outside that institution. A third, significant factor is the arena of employment of music educators on the labour market, which is frequently reflected in professors’, as well as trainees’ thinking about the relations between the first two. And within all these relations there is reason to believe that the ways in which musical concerns are balanced to aspects and principles of pedagogy will impact on the trainees’ learning experiences. 

Even if the outside, practical teacher training is organised in various ways from one institution to another, the core problem most often seem to be how the trainees can combine their experiences from their practical training with the theoretical knowledge they acquire within their studies inside the institution. An important factor that influences this core problem concerns how these aspects are reflected in the trainees’ impressions and experiences from taking part in the labour market, which many of them do parallel to their studies (Johansen 2008a) as well as from their learning history as students themselves. 

The responsibility of the institution as regards how pre-service education is organized includes how actors in the both areas co-operate, presupposing that this will regulate (enhance or hinder) the trainees in developing tools and insights for organising their learning within the various contexts they operate. 

Several scholars from the general field of teacher training as well as higher music education have contributed to widening and deepening the understanding of questions tangent to the ones we raise here. Mills & Smith (2003) studied professors’ beliefs about effective instrumental teaching in schools and higher education. Mills (2005) looked at the concerns of conservatoire students about school music teaching. Hennessy (2007) addressed constraints and affordances in primary music teacher education whereas Webster (2007) studied the role of music teachers as guides for learning. Edwards & D’Arcy (2004) and Bjarnadottir (2008) focused trainees’ learning and competence development within the pre-service education generally, while Bendtsen, et al. (2008) and Lindgren & Wennstam (2008) studied the connections between pre-service education and in-service practice. In our own, previous works we have focused on professors’ and trainees’ conceptions of the quality of teaching and learning in music teacher education (Ferm, 2008 a, b; Ferm & Johansen, 2008; Johansen & Ferm, 2007; Johansen, 2008a, b).

Studies directly addressing the connections between trainees’ learning on the two fields in question are however scarce, a fact that also applies to a lack of information about how the trainees’ relations to the music subject which they are trained to teach impact on the learning. When trying to address just this matter in an empirical study, we had to ask ourselves: What theoretical works exist that can help throwing light on not only the two fields separately but also their relations, and in particular the trainees’ learning as they move between them?  And how can the question of the role of music be incorporated in such a theoretical foundation?

The answer that we came up with was that we had to widen our theoretical scope to include a theory of social learning which also comprised how learning can be traced in various situations and the relations between them – or in other words as a relational feature between social groups in which the relevant learners participate. We set out with a pre-understanding that theories of social learning most probably would contain parts that would allow for and even enhance our analytical ambitions as regards the role of music itself, an anticipation which proved to be satisfied as music came to be regarded as providing tools as well as contexts for negotiating meaning. 

The present study draws on Wenger’s (2006) concepts of learning systems and learning trajectories and three concepts from the field of the pedagogy of higher education: Disciplinary and generic competences and relevance quality (Johansen & Ferm, 2007 ). We find support to our choice of Wenger in the frequent use of the theory in studies focusing on higher educational matters, not at least in relation to vocational, and teacher training education  (Barab & Duffy, 1998; Elster, 2008; Yildirim, 2008, Herrington et al, 2008; Mitchell et al, 2008).
A widening of the theoretical scope to include a theory of social learning without leaving behind our previous cognitive (Pettersen, 2004; Richardson, 2000) and bodily (Merleau-Ponty, 1962; Ferm, 2008 a, b) theory of student learning is congruent with Wenger’s reasoning, as he repeatedly claims that it is useful to bring learning theory and social theory together because it allows learning theory to focus on the production of meaningfulness. In this presentation we will describe how we found Wenger’s theory useful and try to illustrate the insights that followed from its utilisation. 
The concepts of communities, learning trajectories and systems 
We regard the communities in which the trainees take part as “stations” on their learning trajectories. Within the institutions for higher music education, the trainees can be regarded as members of various communities which to a large degree fulfil Wenger’s (1998) criteria of a community of practice. Examples can be the main instrument students and teachers who constitute the oboe community. Another example, and the one we will draw the attention to here is the teachers and fellow trainees in the educational subject of musikdidaktik and in practical teacher training. Learning and development within the community concerns the participants’ deliberative transmission from being “peripheral” towards a full member membership. In other words this development can be seen as socialisation or in-culturation (Dysthe & Samara, 2006). In teacher training and professional development it is important to underline critical socialisation, which includes ethical and moral aspects (Hellesnes, 1976). We think that Wengers’ (1998) theory can be useful to grasp teacher trainees´development of competence. 
In the findings of our earlier studies of educational quality in musikdidaktik (Ferm, 2008; Ferm & Johansen, 2008; Johansen, 2008a, b) we have found that the way of thinking about identity and deep learning harmonizes well with Wengers’ views of identity and meaningful learning. When we take the relations between the learning in musikdidaktik and practical teacher learning into consideration, the concept of learning trajectories proves helpful. It entails ”a continuity of the person produced as an experience of identity” … [and learning]… “over time – through memories, through narratives, and through social expectations that you are still the same person. Trajectories of identity”… [and learning]…” place any moment of participation in the context of a personal history…”. Trajectory does however “not connote a simple, linear path, especially in the context of multimembership”…[e.g. in the musikdidaktik trainee group at the institution, the trainee group within practical music teacher training and a group of instrumental teachers at the labour market]…”A trajectory can be very convoluted, with returns and loops. With respect to a community trajectories are sometimes inbound, sometimes outbound and sometimes even peripheral.  

Outside the institution, trainees’ community membership can be separated in two main categories, subject oriented and non-subject oriented communities. Out of these, the non-subject oriented communities also impacts on the trainees’ learning (see e.g. MacArthur, 2005). However besides keeping this as part of our theoretical horizon we will not go further into it here. 

We want to focus on the knowledge that the trainees accumulate in these communities, how the knowledge acquired in each of them impact on each other and contributes to the whole of the trainees’ acquisition of music teacher knowledge, including the skills and attitudes for becoming a professional music teacher. This “whole” is constructed, revised and reconstructed within both the communities as well as the links between the communities, or in other words the trainees’ learning trajectories. 

Summing up, the choice of Wenger’s theory of “learning for a small planet” as a foundation for studying the quality of teaching and learning in musikdidaktik and practical teacher training allow us to direct our attention towards the learning systems, learning trajectories and learning capability. As we regard the trainees’ relations to music and the ways music is used in the relevant educational situations to be of high significance for those three entities, we adapt the following of Wenger’s (2006:25ff.) questions to our focus area:
1) In what ways are musikdidaktik and practical music teacher training related, organised and how do they function as a learning system?

What kinds of trajectories are possible through the system?
What part does music play in such learning systems, and in what ways?
How is multimembership made possible?  
2) How does musikdidaktik and practical music teacher training integrate in the broader learning system of music teacher education?

As regards boundaries?
As regards participation in broader systems?
In interacting productively with other entities?

What part does music play in such learning systems, and in what ways?
3) How does musikdidaktik and practical music teacher training shape or enable trajectories of identity and learning? …and again:

What kinds of trajectories are possible through the system?

· inbound?

· peripheral?

· outbound?

What part does music play in such learning systems, and in what ways?
How is multimembership made possible?

4) How does internal participation in musikdidaktik and practical music teacher training relate to broader trajectories of identity and learning?

How does participation in the system(s) play out in the broader professional identity that the trainees build in the rest of their lives?
What part does music play in such system(s), and in what ways?
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